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• attract and develop talent to optimise professronal expertise within the Authority to Improve 
overall performance 

• build and sustain relationships with key government and non-government stakeholders, 
fostering collaboration and participation in delivery of quality educational services, initiatives, 
and strategic directions 

• represent the Authority in state, national, and international forums, to advance the standing of 
the Authority, build networks, and share and acquire information to support the Authority's 
performance. 

· e y attributes 

Within the context of the responsibilities described above, the successful candidate for this role 
will have the following knowledge, skills and experience: 

Shapes strategic thinking 

High-level conceptual and stirategic planning skills, with experience in working with an 
organisafon 's governing body in the formulation and delivery of organisational objectives. 

Achieves results 

Proven ability to oversee the implementation of initiatives with a focus on the desired 
outcomes, and position an Ol''ganisation to rneet challenges and maximise opportunities in 
an environment of change. 

Proven ability to achieve results in a demanding organisational environment, including 
high-level financial planning 1and strategic management skills, and build Ing organisational 
capability to meet changing demands. 

Cultivates productive working ralaUonshlps 

" High-level people managem1mt skills with an emphasis on developing long term 
producttve working relationships and networks, and a successful track record of working 
in collaboration with stakehollders. 

Exemplifies personal drive and integrity 

.. Proven ability to exercise judgement, provide impartial advice, act independently and 
decisively, and inspire others; to achieve organisational goals, including in complex and 
challenging environments. 

Communicates with influence 

• Excellent communication skills, with confidence in delivering clear, precise and articulate 
messages, structured to be rneaningful to a range of audiences. 

• Highly developed negotiation1 skills, with an ability to present a convincing, balanced and 
informed rationale, advocate persuasively, and influence stakeholder engagement. 

To apply for the role of Chief Executive Officer, Queensland Studies Authority, please submit a 
statement that addresses each of thE3 key attributes listed above, a copy of your resume that 
details your qualifications and experi•ence, and the names of two referees. 

Applications are to be submitted to Ms Gabrielle Sinclair, Assistant Director-General, Department 
of Education , Training and Employment by Monday 17 September 2012. 

Applications can be submitted by email to or by hard copy in 
an enveloped marked personal and <;onfidential to Ms Gabrielle Sinclair, Assistant Director­
General, Department of Education, Training and Employment, PO Box 15033, City East Qld 
4002. 
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• Enquiries from potential applicants who would like further information on the role are welcome 
and encouraged, Please refer to tthe contact deta~s provided at the top of the position 
description. 

• The successful applicant will be a1ppointed under the Education (Queensland Studies 
Authority) Act 2002, and must be suitable to be proposed for appointment by the Governor-in­
Council. 

• This is a contract position for a petriod up to five years . 

a The role is notionally classified at SES 3 level. A total remuneration package, including 
superannuation and a vehicle allowance, will be negotiated with the successful applicant for 
consideration and approval by thei Governor-in- Council. 

41 The role may require travel, induding inter-state and overseas. 

• URL: http://www.qsa.qld.edu.au 
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Position Title 

Job Ad Reference Assistant Director-General, 
Flying Start Implementation 

Work Unit 
Flying Start lmplementatlon, Office of the 
Director-General 

Brisbane Location 

Classification 

Job Type 

Remuneration Value 

Contact Officer 

Contact Details 

Closing Date 

SES3.5 Qld Public Service Award 2003 

Contract 

per annum 

Your employer 

The Department of Education and Training (DET) seeks to engage Queenslanders in lifelong learnlng by providing 
high quality, accessible services to the state's education and training sectors. DET is a diverse organisation with 
the largest workforce in the state. We provide services through three broad service delivery areas: 

• The Office for Early Childhood Education and Care leads early childhood development and education policy 
and regulates the provision of childcare services. 

Education Queensfand Division delivers high quality education to more than 70 percent of all Queensland 
school students at prep, primary and secondary levels. 

• Training Queensla d and Skills Queensland work with industry to build a world class training and skilling 
system to skill Queenslanders including the management of 13 TAFE Institutes, regulation of the state's 
apprenticeship and traineeship system, n~gulatlon of registered training organisations and the development of 
industry engagement models to ensure industry collaboration In Queensland's training and skilling system. 

The Flying Start Implementation team providos high level secretariat, project oversight and management services 
to facilitate Implementation of objectives In A Flying Start for Queensland Children: Queensland Government 
Education While Paper on time and within budget. 

For more information about DET, please visit our website at www.deta.qld .gov.au. 

Your opportunity 

As the Asststan Director-General you will: 

Provide executive leadership In the implementation of the Flying Start Reform agenda to assist the 
Director-General and the Minister in the sotting and delivery of high-quality outcomes and Government 
priorities. 

Manage strategic partnerships with internal and external stakeholders implementing Flying Start Reform 
obJecttves to ensure effective and efficient services to schools and regions. 
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Champion the 

• Help create 
likely future 

Start Reform "'"'""'""·' vision and goals. 

m«:::mr1n:::i1 strategies that are with government 
irA1'Tii::.nt« and communicate outcomes from nrr1"'r1i..:t~~ti1i1 n 

" Drrve the Flying Start Reform agenda, defining rncn 1~'"'"'"'' objectives and translation into practtcal 
imprementation 

associated with the Flying ""'"'"'""'"' agenda across multiple"'""""'' .... rocognrsing the 
rn:~nrlt> and maintaining flexibility. 

" Secure stakeholder commitment to change and mainlain open communication channels during the change 
process 

Tl1e Assistant 
Education and 

Your rote 

Start of 

"' Execute agency-wide governance and reporting ::arr:::1rn,,.,.,..,, associated w~th the implementatkm of the Flying 
Start Reform agenda. 

lead, plan, direct and coordinate resources to :.u1;1,,;t;:~~1 the Start Reform objectives. 

"" Provide leadership in the governance and of Start Reform on the basis of 
auditable performance measurements and ensuring compliance with whole of government requirements. 

"" Provide executive leadership to the Department ensuring !hat strategies, structures and systems are in place to 
deliver the Flying Start Reform agenda. 

"' Co-ordinate and integrate high-level strategic tnforrnation planning activities. 

" Maintain key working relationships with senior officers of the Department, other Government Agencies and key 
external stakeholders to abreast of factors that may facilitate or impact on the implementation of the 
Flying Start Reform "'"'"~""1 "' 

"' Communicate the Flying Start Reform to schools, and external stakeholders. 

Manage Flying Start resources including external funding, budget allocations and human resources to 
ensure timely delivery of the Government's project objectives. 

You 

1. Cultivates productive working relationships by building and sustaining effective and networks within 
and outside the department that encourage collaborative decision making and innovative solutions. 

2. Exemplifies drive and integrity by and modelling professionalism and impartiality in 
behaviour and decisions. encourages others to do the same. 

3. Communicates with influence by engaging with colleagues, clients and stakeholders through effective 
communication, negotiation and facilitation processes to achieve mutually advantageous solutions. 

4. Shapes strategic thinking by demonstrating an ability to define departmental and engaging others in 
the strategic direction of information and technologies, translating departmental plans into operationar goals 
and outcomes. 

Achieves results by identifying both critical success and critical risk factors and establishing a decisive course 
of action to respond to the associated issues and achieve effective solutions. Has a proven ability to drive 
initiatives and interventions to deliver successful outcomes for a large and diverse organisation 
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Additional information 

• Appointments to the Senior Executive Service are subject to entering a written contract of employment under 
the Public Service Act 2008. Contract extensions are subject to a satisfactory performance in the role as 
determined by the Director-General. 

In accordance with the Act and the Public; Service Commisslon's Directives, the successful appointee will be 
required to give a statement of her/his peieuniary and non-pecuniary interests within one (1) month of taking up 
the appointment. 

An attractive remuneration package will be negotiated with the successful applicant. 

The successful applicant wilt be required t<) travel interstate and overseas as necessary. 

• The Total Remuneration Value listed against the positions includes: 

u The private use component of a motor vehicle 

Employer superannuation contributions 

17.5% annual leave loading 

In additional to salary and optional benefits the appointee will be entitled to Queensland Public Service leave 
entitlements including four (4) weeks annual leave, cumulative sick leave and long service leave. 

Upon appointmen~ the appointee will also be ehgible to receive significant removal allowances and f'ental 
assistance if necessary. 

Applicants are advised that Department of Education and Training will initiate a crim inal history check by the 
Queensland Police Service on the nominated applicant. 

• The Department of Education and Training Is committed to inclusive workplaces where diversity is valued, and 
to farr and equitable treatment of all current and prospective employees. 

.. A non-smoking policy is effective in Queensland Government buildings, offices and motor vehicles. 

• The appointee to this position may be required to complete a period of probation in accordance with Section 126 
of the Public Servrce Act 2008. 

• For further information refer to the Department of Education and Training's Applicant Information Bulletin 
(avallable through www.lobs.gld.gov.au and searching on a specific Job Ad Reference). 

Your application 

' Applicants are required to submit a bri13f resume; contact details for 2 referees (one of whom should be 
someone with current knowledge of your skills and abilities); and a maximum 2 page written response outlining 
your suitability for the role referring to the key points under "You". 

Applicants are encouraged to apply usin1g the 'apply online' facility available on the Smart Jobs and Careers 
website (www.jobs.gtd.gov.au). 

• Appfications will remain current for a perioid of 12 months. 

For further information refer to the Department of Education and Training's Applicant Information Bulletin 
(available through www.lobs.gld.gov.au and searching on a specific Job Ad Reference) . 

MCED Approval Date· November 2006 
JEMS r l.mber: 09523 

TRtM: 
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WALTON, Patrea 

From: 
Sent: 
To: 
Cc: 
Subject: 
Attachments: 

Follow Up Flag: 
Flag Status: 

categories: 

Hi Patrea, 

BLATCH, Pe·ter 
Friday, 19 JlJly 2013 6:52 AM 
WALTON, Patrea 
RIDER, Chri5i; SEILER, Robert; DAVIS, Carmel 
Barrett Ado llescent Strategy and our school- Confidential 
Barrett Cent:re(l).pdf 

Follow up 
Completed 

To DO 

In late 2012 Qld Health announced as part of its Barrett Adolescent Strategy, it would no longer continue to operate 

its state-wide psychiatric centre for adolescents with mental health issues at Wacol and that the Barrett Adolescent 
Centre (BAC) would close at the end of that ye:ar. This of course has impact on our sdlool which operates there. 

This announcement resulted in significant community protests dui:: to perceived lack of community consultation. 

DETE had not been involved in any discussions and we were totally unaware prior to this announcement. 

In response to the public disapproval, the Hea Ith Dept established an Expert Clinica I Reference Group (ECRG) to 

review this decision. Michelle Bond, Principal Royal Brisbane Hospital School was our department's nomination to 

that group. 

I have been advised that the Minister for Heal'th has agreed with the recommendations of the ECRG and local Boa rd, 

and it Is proposed that the BAC close by 31 December 2.013. A Youth Preventron and Recovery Care {Y-PARC) service 
is to be established and will provide one alternative care option for the target group accessing BAC based on local 
community care. Residents of the BAC, who are also students of DETE, will be transitioned to alternative care 

options fn local communities . This decision will not be well accepted by the wider Health community. 

The Minister for Health is to meet with our Minister in the next few days to advise of this decision. Please see the 

attached brief forwarded by Health Dept In confidence which provides background. 

This decision Will be announced by the Dept of Health within the next two weeks. 

Given the sensitivities of this announcement I am suggesting the following way forward : 

As part of the transition arrangements for 2014: 
• As the Dept of Health will require DETE to depart the Sarrett Special School site by the end of the year, it is 
proposed the Barrett school staff (approx 4 te·achers and 4 teacher aides) and the resources be relocated as a 
separate school at another school site, close by and within the Metropolitan Region as a transition arrangement for 

at least 2014 
• Existing departmental resources allotted to Barrett School continue to be used to support students with 

psychiatric disorders (currently 16- 20 students} 
All permanent teaching staff continue to operate as part of a specialised team if they desire, to assist skilling 

teaching teams In other locations across the state 
• School staff continue to provide or coordinate educational programs to support the transit ion or those 

current students enrolled at the centre 
• School staff respond to the needs of schools which are supporting students who would have enrolled at BAC 
1- DETE through Metropolitan Region esttablish a Working Group to make recommendations regarding 
effective educational provisions that meet the new service delivery models which will be developed by Health. (This 
may take two to three years as the Health models develop). 
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Additional tra ining and professional development should be offered to a key people in each region, funded 
through MSSWD, to assist their local responses to this group of students with psychiatric disorders. 
We meet with the QTU as soon as announcement is made and with school staff to advise ofthe transition 
arrangements. QTU approached Health Dept again th is week seeking advice. 

I am happy to discuss any aspects of this with you. (f go on long service leave in a fortnight and have good 
relationships with the Barrett School community so would like to address this as soon as publically announced.) 

Cheers, 
Peter 

Peter Blatch, 
Assistant Regional Director, School Performance Metropolltan Special and Specfflc Purpose Level 2, Block A & B 
Garden City Square MacGregor Street, Upper Mt Gravatt Private Mail Bag 250, Mansfield DC Queensland 4122 
Australia 
Telephone:
Mobile:
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Briefing Note for Noting' 
Queensland Mental Health Commissioner 

Department RecFlnd No: 
Division/HHS: 
Fiie Ref No: 

MD09 -

Reque5ted by: Lt&tey Dwyer, Chief Date requested: 16 July 2013 
Executive, West Moreton Hospltaf ancl 

A<:tlon required by: 19 July 2013 

Health Ser¥ice 

SUBJECT: Barrett Adolescent Strategy 

Proposal 
That the Commissioner: 

Note progress rn the Barrett Adolt~scent Strategy and the pending actions. 
And 
Note no public announcement has been made to-date about closure of the Barrett 
Adolescent Centre, but Is anticipated within the next two weeks. 

Urgency 
1. Urgent. There Is growing concemi amongst stakeholders of the Barrett Adolescent Strategy, 

(the Strategy} regarding timely communication about the future of the Barrett Adol~cent 
Centre (BAC). 

Headllnelssues 
2. The top issues are: 

• Commencing December 2012:, the Strategy conducted broad consuftatlon and planning 
processes pertaining to the provision of adolescent mental health extended treatment 
and rehab!tltation care in Que~msland. 
Seven recommendations made by the t:xper1 Clinical Reference Group were considered 
by the West Moreton Hospital and Health Board (the Board) on 24 May 2013, 
The Board considered the rec,Dmmendatlons and decided to approve the closure of BAC 
dependent on alternative, appropriate care provisions for the adolescent target group 
and a targeted communicationi pr"Ocess prior to public announcement. 

• Consultation was most recently oonducted with the Minister for Health on 15 July 2013, 
with his support to proceed following communication with the Director General, 
Department of Education, Training and Employment and the Queensland Mental Health 
Commissioner. 

Key Issues 
3. It Is proposed that BAC will close by 31 December 2013. 
4. There is significant consumer/carer, community, mental health sector and media rnterest 

about a decision regarding the futiure of the BAC. Timely public notification Is a priority and a 
comprehensive communication ph:m has been developed. 

5, Some stakeholders within the mental health sector and community have noted strong 
support for maintaining services <~t BAC Indefinitely and the ls sue has attracted signifio~nt 
media attention. 

El. The pending actions for the Strategy lnclude:-
finallsatfon of the targetE3d communication process with the Director General, 
Department of Education, Training and Employment ahd the Queensland Mental 
Health Commissioner; 
public notification of the closure Of SAC and ceasing al! new admis$ions to the 
servlce; 

• supporting the transition of current BAC consumers to alternative care options that 
best meet their individual needs; and 
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Department RecFlnd No: 
OlvlslonfHHS: MD09 
Fiie Ref No: 

the transfer of current operational funding from SAC to the alternative service options 
being developed/Identified. 

7 The Department of Health is urgently progressing planning for Youth Prevention and 
Recovery Care (Y·PARC) services to be established In Queensland by January 2014. This 
service type will provide one alte1rnatlve care option for the adolescent target group currently 
accessing BAC. 

Background 
8. SAC is a 15-bed inpatient servlce for adolescent mental health extended treatment and 

rehabilitation that is located at The Park - Centre for Mental Health {The Park). 
9. The BAC model of care and education program was developed and implemented 30 years 

ago. 
10. Department of Educa1ion, Training and Employment provide an on-site school for BAC 

consumers (including some day patients). 
11 . The BAC cannot continue to priovlde services due to The Park becoming an adult secure 

and forenstc campus by 2014, and because the capital fabric of BAC is no longer fit-for· 
purpose. 

12. It is not In the best Interests of adolescents requiring extended treatment and rehabilitation 
services to be cared for In an inpatient facility that Is located within the aame environment as 
adults with forensic mental health diagnoses requiring high secure treatment. 

13. Theta is currently no capital funding to bui!d a replacement adolescent extended treatment 
and rehabiUtatlon facility at an alternate locaUon in Queensland. 

14. Contemporary models of care support community-baaed services for adolescents requiring 
extended treatment and rehabilit1:.1lon. 

15. The Expert Clinical Reference G1roup consisted of multidisciplinary state wide representation 
of child and youth mental heal'lh clinicians, an interstate child and youth mental health 
psychiatrist, education represent;ative, and consumer and carer representatives. 

Consultatton 
9. Consultation about the proposed next. stages of the Strategy and Board decision for closure 

of BAC has been limited to the Minister for Health; the Director General Department of 
Health; Dr Peter Steer, Children1 1~ Health Services; and Dr Mlchael Cleary and Dr Bill 
Klngswell. Health Services and Clinlcal Innovation, Department of Health. A briefing wtll also 
be provided to the Director General, Department of Education, Training and Employment. 

16. Agreement has been reached that the Strategy will be finalised through a partnership 
between West Moreton Hospital and Health Service, Children's Health Services and the 
Department of Health. 
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Recommendation 
That the Commissioner: 

Departmont RecFlnd No: 
Division/HHS: 
Fii$ Ref No: -

Note progress in the Barrett Adolescent Strategy and the pending actions. 
And 

MD09 

Note no public announcement has been made to-date about closure of the Barrett 
Adolescent Centre, but ls antlclpatted in the next two weeks. 

APPROVED/NOT APPROVED 

Or Lesley van Schoubroeck 
Commissioner 

Commissioner's comments 

Author Cleared by: (SD/Dir) 
Dr Leanne Geppert Sharon Kelly 

NOirector of Strategy Executive Director 

NOTED 

Content veri fied- by: (CEO/ODG/Div Head) 
Lesley Dwyer 

Chief Executive 

Mental Health & 
Specialise<! Services, 
WM HHS 

Mental Health & West Moreton HHS 

17 Jury 2013 

Speclatlsed Senticee•, WM 
HHS 

17 July 2013 18 July 2013 

2 ( 

EXHIBIT 134



DET.900.001.0038( ) 

(J~'""' UJ "'( ~ Li::jL(J c 0 I.I~ 

tJ~~~. • ' ·r- .!llo.J ¥·~ 
o<~ c;;. tnJ £.kl/ II ~· 

MEMO TO: 

TOP!C: 

Al<A/.6.., 
THE HCNOURABl:.E THI:: MI~STBR .!'9!.L~Q.Q~ION 
(THROUGH THE DIRECTOR-GENERAL OF EDUCATIONl 

CO-ORD!NT>.TOR, EDUCM'lON OP INTELLECTUALLY RANDICA.PPED CHILDREN 

ESTABL!SBMEN'I: OF B.AIU\E'?T 'CFNTRE 'SPECIAL 'SCHOOL AND REO HILL 
SPECIAL EDOCi~ION fJNfT · • 

1. The Education unit at Red Rill ~ill be located adjacent to the 
F.alwyn Centre at Red Hill and W'ill cate~ for ' p~ofoundly handicapped 
children who reside at the Kalwyn Centre. 

2. The Barrett Centre Special School will be located at the WOlston 
Park Hospital, wacol <'Uld vill ~rovide education for disturbed 
adolescent~ who are ho<.:h out-patients and in-patient~ of the 
hospital. 

It is anticipated Red Hill unit r,.t;l.11 open with a Teacher-in~Charge 
in Jan~a.ry. Barrett Centre Speota.1 School will have an acting 
Principal taking up d1L1ties frOm 29th January, 19SS. 

RECOMMEl'fD: 

THAT approval be given for the establishment of Barrett Centre 
Special School and wi11:.h an acting Pdncipal (Clas-s 4} and Red 
Hill Special Educ:atio11l trnit with a Teacher-in-Cha.rqe, from the 
beginninq of the 1985 school year. 

IF APPROVED~ 

W.G. ROBERTSON 
CO-ORDlNATOR 
EDOCJl.TION OF INTELLECTUALLY 
HANDICAPPED ' CHILDRB~ 

29th January, 1985 

1. Records to register. 

2. Co-ordinator, Educaticm of Intellectually Handicapped Children to 
note and ad~~ releve1nt personnel • 

. ·1<.MU<-
/1.~ t.?.(),{r.µ_~V'- . .{;fuui ... vf µ'(.,~~-· -

~-t~'-- ' ., ~'t i,; Ii .>, 
I!>"" '•(,\ 
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Barrett Adolescent Centrt:! Special School (BACSS) 

--Staffin~, Model Alfocatrons 2012 - 2015 ·--Student 

Prtncipal TOTAL Teacher Leaming 

Adm1n Teacher c;urriculum Non-contact TEACHER Aide Resource 

Year FTE FTE Oo-ord. tfme time FTE (hrs/wk) FTE1 

2015 0.30 4.32z 0.2.0 0.39 S.30 108.20 0.30 

2014 0.30 4.322 0.20 0.39 s.30 108.20 0.30 

2013 0.30 4.322 0.20 0.39 5.30 108.20 0.33 3 

20U Q.30 4.3z2 0.20 0.39 5.30 108.20 N/A
4 

1
Guidance officer/Behaviour Management/Supiport Teacher; 1lncludes O. 7 Princlpal teaching load; 

3
Provlded to the centre 

by reeion; 
4
Unknown 

~ 
Allocations for Barrett Adolescent Centre Special School are determined based upon the average enrolments over 3 census 

periods. Their allocation based upon 16 students as a minimum. For the last 4 years, their enrolments have been at or below 

this number. 

Barrett Adolescent Centre Special School is allo•cated dassroorn teacher full-time equivalent at a fixed ratio of 1 teacher for 

every 3.7 stude11ts and 25 teacher aide hours p1H week per classroom teacher. 

The centre is entitled to a full-time Principal with 0.3 administrative load and 0.7 teaching load. The 0.7 teaching load of the 

Prindpal forms part of the centres classroom teacher allocation. 

~ 
Prepared on 20/10/2015 by Michael Clifford, Principal Information Analyst, Human Resources 

Department of Education and Training 
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TltiiCHINE.l AND L£AruIIN4i .,s:UDIT 
8 PA6£ PROFIL£ - BAIUtE.TT 

ADOLE.SC£LTI CENTRE SCHOOL. 
DAn OF AUDIT: 15 TH NO'\tfJ~ £R 

An Explicit Improvement Agenda 

The school leadership team has established and is drTving a strong Improvement agenda for the school, 
grounded in evidence from research and practice, and couched in terms of improvements in measurable 
student outcomes, especially In literacy, numeracy and science. Expll¢it and clear school-wide targets for 
improvement have been set and communicated, with accompanying tlmelines. 

lit OulsiJf!W0!.);1J.; 1 
:.... -.. ·- • Hlgt 

h~ s a Wong nd 
r.1Ptm1ist11; cornmftro9ru ti>t_ ail 
taff !o ll1c scnoof 

PfQ'1eCTie11t str.'.ll~y · 
ar ftet !ht.tr furthe 

l1np1tweme.il I& poi;siur~ 
Teactl"1"S tile responsl 11tt}< 

r !ha ch<logros 1.1 lfJt; 
prnctice reol!ired ro ac~ir:.'V8 
school targl"ts :d'lO ar U!!I' 
data o a regulat basis ru 
monit0< the elf9co .. enes~ n< 
trieir own ~f~ rts lo e~ 
\t)CjS µr ~. 

The school has developed an 
agenda for improvement and 
school leaders can descl1be 
the Improvements they wish 
to see tn student behaviours 
and outcomes. This agenda is 
communicated in staff 
meetings, school newsletters, 
parent - teacher meetings and 
on the school website usJng a 
variety of formats to suit local 
needs. 

The principal and other 
school leaders have analysed 
school performance data ovP.r 
a number of years and are · 
aware of trel"tds in student 

I achievement levels. Targets 
. for Improvement are clear and 

accompanied by tJmelines. 

The school leadership team Is 
Clearly committed to finding 
ways to improve cm current 
student outcomes . This ls 
reflected In an ea1~em~ss to 
learn from research evidence. 
international experience and 
from other schools that have 
achieved significant 
improvements. 

There Is evidence of a school­
wide commitment to every 
student's success and staff of 
the school tells stcJries of 
significant studenlt 
improvement. 

The prlnclpal and other 
sohool la&ders articulate a 
shared commitment to 
improvemer.t, but fimited 
attentlor. Is give'l to specifying 
detail or to developing a 
school~wide approach {eg, 
plans for improvement may 
Jack coherence. be short term 
or wlttlout a whole-school 
focus). Plans for improvement 
do not appear to have been 
dearly communicated, widely 
Implemented or to have 
Impacted s1gnificaritly on 
teachal"l!' day-to-day work , 
Targets for improvement are 
ot specific (cg, not 

accompanied by tlmelt'les) 

The school's fows on data Is 
driven more by external 
requirements (eg, National 
Assessment Program -
Numeracy and Literacy 
(MAPLAN)J than by an 
Internal desire for good 
Information to guide school 
decision making and to 
monitor progress. 

Although there is an 
expressed commitment to 
Improvement, this is not 
reflected in a high level of 
enthusiasm for personal 
change on the part of staff. 

The communication of 
perform<1nce data In the 
school c0111rnun1ty tends to be 
sporadic and/or ls ltmlted only 
to lnformation that the school 
Is re uired to re 

There is no obvious plan for 
Improving on current 
achievement levels. The 
principal appears to be more 
focused on day.to-day 
operattonal matters than on 
analysing and understanding 
school data, setting targets 
for whole-school improvement 
or communicating an 
improvement agenda to the 
school community. 

Minimal attention Is pa id to 
dala (eg, NAPLAN results) 
and there Is very limited 
comm untcation of school 
results or of Intentions for 
improvement lo the wider 
school community . 

Expectations for significant 
school improvement are low 
and start tends to 'explain' 
current achievement levels in 
terms of students' 
socioeco.1omic backgrounds 
and/or geographical location . 
There is little evidence that 
the staff of the school has a 
shared commitment to 
improving outcomes for every 
student, and this appears to 
be contributing to a cu!ture of 
underperformance. 

There ~ little evidence that 
\tie school is looking to 
external sources to identify 
evidence based strategies for 
lmprovemet1t. 

.. Queensland 
· Government 
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TEACPJNEi ilJ\JD L£.?-'HUJh"qfi UDIT 
8 P&e£ ~ROFILE- BitRRETT 
ADOLESC£.t~f CENTRE SCIIOOL. 
DATE OF M.UDIT: 15 TH MOYEMBrut 

Ana~ysis and O!scussfon of Data 

A high priorlty Is given to the school~wide analysis and discussion of systematlcally collected data on 
student outcomes, Including academic, attendance and behavioural outcomes. Oata analyses consider 
overall school performance as well as the performances of students from identified priority groups; 
evidence of Improvement/regression over time; performances in comparison with similar schools; and, in 
the case of data from tests such as NAPLAN, measures of growth across the years of school. 

' 

Teachers are giver. test data 
(including NAPLAN) for their 
classes electronically and are 
provided with, and use, 
softwa~e (eg, Excel) to 
analyse, display and 
communicate dataon 
individual and class 
performarices and progress, 
including QOmparll!ons of pre­
and post-test results . 

Teachers routinely use 
objective data on student 
achle11ament as evidence of 
successful teachin . 

There Is evidence !hat ttie 
principal and other school 
leaders view reliable, timely 
student data as esse nHal to 
their effective leadershlp or 
the school. There Is a 
documented school plan and 
timetable rorthe annual 
collection of sh.Jde·nt outcome 
data. 

One or more members or staff 
have been assigned 
responslblllty for 
Implementing the annual plan, 
analyslng the full range of 
school data. and 
summarising, dlsp-laylng and 
communicating student 
outoome data for tne schoo . 
The school has ensured that 
appropriate software is 
available and that the 
assigned staff havl'l been 
trained to undertal<e data 

' analyses (eg, trarnrng In the 
use of the Corporate Data 
Warehouse, 
OneSchool). 

Schoof leaders pay close 
attention to data provided to 
them about the performance 
of the school (eg, NAPLAN 
results; Yea; 12 reSt.Jlts) and 
identify areas in which the 
school ls performing relatively 
poorly or welL 

Testa (eg, commercially 
avalfable reading tests) may 
be used by soma teachers, 
but generally are not used as 
part of a Whole-school 
assessment strategy. 

An ad hoc. appruactl exists to 
i building staff skms In the 
' analysis, interpret$on and 

use of classroom data. 

Software may be used for the 
analysis of school results, 
including the performances of 
priority groups, but analyses 
generaliy do not extend to 
studies of improvement or 
growth. 

School data are presented to 
staff in meetings, but 
presentations tend to be 'for 
infolTTlation' rather than a 
trigger for in-depth 
discussions of teaching 
pracUces and school 
processes. 

Information about the school's 
performance Is 
cornmunlcaled to the schoo '. 
community, but mey lee!< 
explanation or analysls. 

There is very little evidence of 
school leaders' practical use 
of school-wide student 
outcome data There is either 
no annual data collectlon plan 
for the school or the plan is 
being implemented in a 
minimal! t fashion. The 
school makes little or no use 
of tests beyond those that the 
:;ohool is requlred to use. 

Teachers do nol 
systemat cally analyse test 
and other data for their 
classes and teaohers make 
little use of data to reflect on 
their teaching. The school ls 
unable to demonstrate how 
data have been used in 
meetings to analys~ and 
discuss current achievement 
levels and strategles for 
Improvement. 

z.s-
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ADOU!SCE.lIT C£i'ITR£ SCHOOL 
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A Culture That Promotes Learning 

The school Is driven by a deep belief that every student is capable of successful learning. A high priority is 
given to building and maintaining positlVE! and caring relationships between staff, students and parents. 
There is a strong collegial culture of mutUJal trust and support among teachers and school leaders. The 
school works to maintain a learning environment that is safe, respectful, tolerant, inclusive and that 
promotes intellectual rigour. 

The 'tone' of the ~>Choo! 
ren ects a sctioo I-wide 

There Is a strong focus on 
qwality learning and on the 
creation of a culture in which 
all students are expected to 
leam successfully. in their 
own ways and al llheir own 
pace. Individual talents are 
valued . Class 'bu~;y work' is 
kept to a minimum, and an 
attampt Is made t<l ensure 
thal all students are engaged 
In challenging, me1aningful 
learning. 

Respectful and caring 

1

1 relatlonships are reflected in 
the ways In which staff, 
students and pamnls interact 

I 
and in the language they use 
in both formal and informal 
settings. 

Parents are encouraged to 
ta~e a genuine and close 
interest In the work of the 
school and are we1lcomed as 
partners in their cl1lldren's 
learnfng. Thora are agreed 
guidelines -0n such matters as 
greeting visitors, taking 
messages. and responding to 
queries promptly and 
respectfully. 

Staff morale is enerall hi h. 

Classrooms are generally 
o't!erly, although some are 
more so than others. 
Nonattendance is an issue for 
a small minority of student:;; . 
Howevet, many other 
students appear to be 
minimally engaged in 
productive Jeamlng activities. 

Tha school effactlvely 
implements its Responsible 
Behaviour Plan for Students, 
for example. by ensuring that 
disruptive behaviour, bullying 
and harassment are dealt 
with promptly. The school has 
clear expectations for how 
students should behave and 
mteract Mth Olla anoth('lr, and 
in the main, relationships are 

; caring and respectru!. Some 
staff time Is taken up oealing 
with behaviour problems. 

Most parents take an obvious 
Interest in their children's 
learning. Engagement is 
primarily through regularly 
scheduled parent-teacher 
interviews. 

Staff morale is satisfactory. 

Behaviourat problems, 
disengagement anil non­
attendance are lsSi,Jes for a 
significant proportion of 
st1,1r;Jents . In a number of 
classrooms students are 
clearly not engaged in 
productive learning activities. 

The school rtlay have a 
Responsible Behaviour P!an 
for Students but this appears 
to have had little impact oo 
student behaviour. Much of 
the Ume of sctiool leaders and 
teachers Is taken up dealing 
wU:t1 inappropriate behaviour. 
Interactions between parents, 
staff and studenls are not 
always productive and 
respectful. 

Some teachers appear to 
work in isolation from 
colleagues. Staff morale is 
IOY.1 and staff turnover is high. 

~~J)' Queensfand 
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Targeted Use of School Resources 

The school applies its resources (staff time, expertise, funds, facilities, materials) in a targeted manner to 
meet the learning needs of all students. Jt has school-wide pollcies, practices and programs In place to 
assist in identifying and addressing studEint needs. Flexible structures and processes enable the school to 
respond appropriately to the needs of individual learners. 

range of lr:it0at1ves (69: 
Cl'O&t-H;f8$s and acros~~ 

urade ~roupi119$ re~ ltteracy 
end numerat.-y rt:eo tihe:ing Qf 

i:-d(...alls:: leach~ witll 
118i!'.lhl:ounng 1d•ools) !$ 

f11g irnplemcntsd. to 1Dkif 
tn0ro erfucbvd use ot 
a\/8tlable resource$ t~ 

nhilnCe te.ic. ~~1g ti'<' 
#ern111g Thi! schoQI oepto~s 
start .;1 wav~ mat ma e Ile!! 

LOf>t' df ~·~~· ~.k.vertlse {~}.g,; 
pectalis1 [•adl~~r~1ence 
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The principal and other 
school leaders have 

1 Introduced programs and 
strategies to identify and 
address the need:s of 
students in the school and .are 
sourcing and applying 
available resourcos to meet 
those needs. 

The school has dElveloped 
processes (eg, systematic 
testing} for !dentlfi1lng student 
learning needs, although 
there may not always be good 
central records of student 
achievement and progress. 

Programs to meet Individual 
learning needs (e1a. programs 
for gifted students, students 
with learning difficulties, 
students for whorn English is 
a second fanguag1e. 
Indigenous students, and 
refugees) are prio1ritised, 
where possible, in the school 
budget. 

Physical spaces and 
technology are us1ed 
effectively to maximls-e 
student leamlng. 
Learning spaces sire 
organised for whole group 
work, small group work and 
indrvidual woM<. 

I The school uses its human 
and physical resources to 
address the needs of 
students, although this may 

I 

~ot be preceded by a 
systematic analysts or those 
needs. 

Specialist diagnostic testing is 
organised for a small numoer 
of students wilti special 
needs, but teachers do not 
routinely administer tests to 
better underst9nd specific 
learning dlffii;uJties (eg, 
problems In learning to read) 
or fndlvldual leaml:ig needs 
{eg, LBOTE, gifted}. 

There are very few schoof­
widt'l programs or pollcles 
designed to address U1a 

1 learning needs of particular 
student groups {eg, gifted 
students, students with 
disabilities, students for whom 
English is a second 
language). School readers 

I encourage teachers to 
address indfvldual teaming 
needs In classrooms, but 
there are very few agreed 
school wide strategies for 
doing this. 

Physical learning spaces are 
used aeativoly and 
technology is aocessible to 
ihe majority of staff arid 
students. 

f 

The Improvement of student 
outcomes does not appear to 
be the driving consideration in 
the allocation of school 
resources (eg, the use of 
discretionary school funds). 

There Is very llttle, it any, 
systematic testing of students 
to Identify Individual [earning 
needs. 

The sohool does not always 
make best use of avallable 
staff expertise. 

l School leaders have 
l developed vary few, if any, 

school-wide policies or 
programs to address 
individual needs, which aro 
left to ciassroorn teachers. 

School learning spaces tend 
to be used tradltio11ally, with 
limited flexibility to support 
dlffe;ent kinds of learners and 
learn Ing. 
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TE.ACHING "'l\.ND LEAF..N!N6 AUDIT 
8 PA6£ PROFILE- BARRfiTl' 

ADOLESCENT C£NTRE SCHOOL 
DATE OF AUDIT: 15 TH NO\!EMBFJt 

l.n E~cpe;t Teaching Team 

The school has fouhd ways to build a professional team of highly able teachers Including teachers that 
take an active leadership role beyond the classroom. Strong procedures are in place to encourage a 
school-wide, shared responsibility for student learning and success, and to encourage the development of 
a culture of continuous professional Improvement that includes classroom-based !earning, mentoring and 
coaching arrangements. 

L • •• Ou1st.1ndlng ;: ·' t•;-·~ -- ~ .;,,Higl _ ~·' ... -. -.~--> Medium _'. _ -r.. ~ Low . . • •• ;_, 
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There is evidence that the 
principal and other school 
leaders see the d1~velopment 
of staff into an expert arid 
coherent schoof-wlcie 
teaching team as central to 
Improving outcol"rt§ for all 
studenls. 

There is a documr:nted 
professional learning plan and 
the scilool has arrangements 
in place for mentoring and 
coaching (with te;;1cher 
agreement). Teachers visit 
each other's class:rooms and 
welcome opportunities to 
have principals and other 
school leaders observe arid 
discuss their work with them. 

Attention is paid[() strengths 
and weaknesses in the 
school-wide team, with 
strategies in piace, in 
conjunction with Heglonal 
Office, to recruit staff with 
particular expertise, to train 
staff to address particular 
needs, and to support staff 
that find It difficult to commit 
to !he school's improvement 
agenda. 

The school provides 
opportunities for taachers to 
take on leadership roles 
outside the ciassn:>om. 

l 
f The scilool undertakes 

profasslona1 teaming 
activities. afthough tflese may 
not always focus on the 
development of knowledge 
and skills required to improve 
student learning arid tliera 
may not be a coherent, 
documented leamlng pJan. 

The principal and leadership 
team are seen as support:ve 
of, but not generaOy involved 
in, the day-to-day practice 
and reaming of eachers . 

Teachers are open lo 
constructive feedback and 
provide feedback to 
colleagues, although there 
may not be formal 1T>entortng 
and coaching arrangements 
in place. 

The school is implementing 
the Department's Developing 
Performance Framework as 
the basis for professional 
discussions with staff. 

The school's professlonat 
learning agenda is made 
explfcit to staff at induction, 
and in staff handbooks. 

Where a managing 
unsatlsractory performance 

The development of a 
professional school-wide 
te.am does not appear to be a 
driving conslderatfon of the 
principal or oth&r school 
leaders {eg, no reference is 
made to the Professional 
Standards for Teachers, there 
are no mentoring 
arrangements in place, 
teaciier.o work largely In 
isolatior, from one another 
'behind closed doors'). 

There Is little evidence that 
school lsade s are proactive 
in the rec:.l'\J ~ment and 
retention of stat'f. 

There is ltttle sense of a 
whole-school coordinated 
approach to professional 
learning and a low priority Is 
given to the Oepartmen(s 
Developing Performance 
Framework, 

process Is required, ft Is I 

effectively, and In accordance 
with the agreed Departmental 

performed professlonalfy and J 
'--~~~~~~~~~--''--~~~~~~~~~---J'""""u~id~e~ll~n~es~.~~~~~~--'~~~~~~~~-
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DAR OF AUDIT: 15 TH NOVEMBER 

Systematic Curriculum Deliver~, 

The school has a coherent, sequenced plan for curriculum delivery that ensures consistent teaching and 
learning expectations and a clear reference for monitoring learning across the year levels. The plan, within 
which evidence-based teaching practices are embedded, andt o which assessment and reporting 
procedures are aligned, has been develop~d and refined collaboratively to provide a shared vision for 
curriculum practice. This plan ls shared with parents and caregivers. 

' . 
The school has a clearly 
documented whole school 
plan for OJrriculum delivery. 
This plan Is aHgned With the 
Australian Curriculum and the 
Queensland Curriculum 
Assessment and Reporting 
(OCAR) rramewotk and 
makes explicit what (and 
when) teachers should teach 
and students should learn. 
The curr1C1Jlum delivery plan 
is being implemented 
throughout the school. 

The school curricL:lum plan 
and curriculum delivery 
(Including the time allocated 
to 
particular learning) balances 
the system requirements to 
address all KLAs in the 
QCAR 
Essential Learnings, to give 
priority to Engllsh, 
mathematics and i:;clence and 
to embed the fundamental 
skills of literacy, numeracy 
and higher order thinking 
within all KLAs. 

The school leadership team 
ensures that the enacted 
curriculum remalrns a rocus 
for discussion among, and 
collaboration between , 
teachers and that the 
curriculum plan is the 
reference against whlch 
ffexlble delivery (t<l meet the 
needs of the rangEi of 
students wfthln each year 
level} Is designed. 
assessment tasks are 
developed end stUJdent 
learnin is re orteid_ 

The school has a 
documented plan for 
curriculum delivery that 
includes year level and 
term plans, as spec!fiad In the 
Department's 'Roadmap', but 
the progression of leamlng 
from year to yeer is not 
always obvious and the 
relationship between 1he 
pieces of the plan (the year, 
term and unit plans) would 
benefit from further 
clarification . 

School leaders talk aoout 
embedding the fundamental 
sk111s of llleracy, numeracy 
and hlgher order thinking 
within all KLAs, b11t there is 
litt1e evidence that school-­
wide strategies are In place to 
drive a consistent approach. 
Literacy tends to be seen as 
the responsibUity of English 
teachers and numeracy the 
responsibility of mathematlcs 
teachers. 

o;sc1;ssions about curriculum 
delivery tend to be sporadic 
and reactive with a year !evei 
focus rather than being driven 
by a leadership team with a 
whole school approach. The 
parameters detailed In the 
·Roadmap' and the 
documents referred to i!"I the 
'Roadmap' ara rarely 
mentioned. 

School leaders and teachers 
do not appoar to be familiar 
with the 'Roadmap' or the 
documents lo which the 
'Roadmap' refers . 

The school may have a 
documented plan ror 
curriculum dellvery but there 
Is little evidence that the 
whole school plan drives the 
lesson plans of fndlvldual 
teachers. 

The enacted school 
cun1culum is not seen as a 
cerrttal concern or all teachers 
(eg, It is no\ a regular topic of 
conversation, a focus for 
assessment design or a 
framework against which 
student learning is reported). 
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Differentiated Classroo•n Learn·ng 

In their day-to-day teaching, classroom te;achers place a high priority on identifying and addressing the 
learning needs of Individual students. Teachers closely monitor the progress of individuals, Identify 
learning difficulties and tailor classroom a1ctivities to levels of readiness and need. 

R~ular-da:.a on !tie 
achle-vament&, progress. 
ttengt'ls 111r.loi ""'aknesses Q$ 

lndwiciual ~h.-deda; are used 
in .. all dassroo~ 1:::i mu!.J,. · 
judgements. about lnd•\fdual 

eedll, i:o r~e'llffy appropt .at~ 
stattltl<l poirr.s fur t~act11ng 
and to peraonelise tdactl!~l{I 
anc le<lfnlng.acQviti~ . 

School leaders ex1pllcitly 
encourage teact>ers lo tailor 
their teacf'llng to student 
needs and raadim1ss. This 
includes ttie systeirnatlc use of 

. assessment Instruments 
1 (standardised ass•~ssment 

tasks and teacher developed 
assessment tools) to 
establish where ini:Hvlduals 
are up to in their le!afning and 
to Identify skill gaps and 
misunderstand ing~1 . 
Teachers also are 
enc:ouraged to re~pond to 
differences in cultural 
knowledge and ex1Perlences 
and to cater for Individual 
differences by offering 
multiple means of 
representation, en9a9ement 
and expression. 

Plann ing shows hc1w the 
different needs of students 
are addressed, and how 
multiple opportunl~les to learn 
are provided including 
mu!tlple pathways for 
transition to external studios 
(eg, apprenticeships) for 
students in Years "I0-12. 
Students' workbooks also 
111 ustrate d ifferentie11.e d tasks 
and feedback . 

Reports to parents show 
progress over time and 
include suggestions for ways 
in which parents can support 
their children's learning. 

School leaders are committed 
to success for all, but do not 
drive a strong classroom 
agenda lo assess and Identify 
Individual learning needs or to 
differentiate teaching 
according to students' needs. 

Some use is made of 
assessment instruments to 
identify individual str-eng!tis 
and weaknesses and starting 
points for teaching, but this 
appears to be at the Initiative 
of individual teachers rather 
than a school-wide , 
expectation. 

Some use is made of 
differentiated teaching (eg. 
differentiated reading groups 
in the early primary years), 
but in most classes leachers 
teach the same curriCtJlum to 
all students with similar levels 
of individual support. 

Regular assessments of 
student learning are 
undertaken, but these often 
are summative and 
disconnected (eg, relating to 

t different topics) rather than 
exploring progress in skill 
davelopment and 
understanding over time. 

Reports to parents generally 
do not show progress over 
time or provide guidance to 
parents on actions they might 
take . 

School leaders do not place a 
high priority on teachers 
identifying and addressing 
individua: learning needs, but 
are more focused on ensuring 
that all teachers are teacf'ling 
the core year level curriculum. 

Little or no cla$sroom use is 
made of assessment 
instruments to establish 
starting points for teaching. 
Assessments terid o be used 
only to establish summatively 
how much of ttte taught 
content students have learnt. 

Teachers tend to teach to the 
m:ddle of the class, with the 
expectation that some 
students will not master the 
content, and finding ways to 
occupy more able students 
who finish work early. 

Reports to parents tend to be 
summatlve rePQrts of how 
students have performed, 
with little guidance on what 
parents might do to assist in 
ttiejr chil~n·s learning. 

· Queensland • p Government 
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Effecthre Teaching Practices 

The.school principal and other school leaders recognise that highly effective teaching practices are the 
key to improving student learn Ing throughout the school. They take a strong leadershlp role, encouraging 
the use of research-based teaching practic~es In all classrooms to ensure that every student Is engaged, 
challenged and learning successfully. All •:eachers understand and use effective teaching methods, 
includlng explicit instruction, to maximise student learning, 

All teachers and leaders are 
committed to identifying and 
lmptemen~ng bette< teaching 
methods, and a high priority is 
given to evidence-based 
teaching strategies (strategies 
that have been demonstrated 
through research and practice 
to be highly effective). 

School leaders spend time 
working with teachers to 
Improve their teaching 
prac:ices, including modelling, 
evaluating and providing 
feedback on classroom 
teaching. 

School leaders are1 committed 
to continuous impr,ovement in 
teach!ng practices throughout 
the school and expect team 
leaders and teachiirs to 
identify ways of doing 
this. although the- principal 
and other senior leaders may 
not themselves have clear 
positions on the kiflds of 
teaching they wish to see 
occurring across tt1e school or 
be 'hands on· in drMng. 
Improved teaching practices . 

School leader& are expllcft 
about their desire to see 
effective teaching occuning 
throughout the school, but are 
less clear about what this 
might look like. They do not 
appear to be driving a strong 
agenda to improve and/or 
enhance teaching practices 
across the school, except 
perhaps indirectly through a 
focus on sr:::hool results and 
targets. School leaders take a 
close interest In the schoors 
literacy and numeracy results, 
but generally do not engage 
In discussfons with staff about 
effective literacy and 
numeracy teaching strategies 

· Oiscussions of specific 
teaching practices are rare 
and generally occur only In 
the context of concerns about 
a teacher's parfomrance. 

There is some clarity about 
what students are expected to 
learn, but a lack of balance in 
teaching methods (eg, over­
rellance on whole-group 
teaching or very little explicit 
leaching). 

School leaders do not appear 
to have strong views on the 
characteristics of hlghly 
effective teaching. There Is 
little evidence that they are 
driving an agend~ to change 
or enhance teaehlng practices 
across the school. 

The principal and Other 
schoo: leaders spend very 
little time on Issues related to 
teaching. Que$tions of 
pedagogy appear to be 
viewed solely a the 
responsiblfity of teachers. 
There is little obvious school­
wide discussion or 
consideration or highly 
effective teacning methods. 

There may be a l a~ of 
explicitness about what 
students are expected to 
know and be able to do as a 
result of classroom activities, 
very little explicit teaching, 
limlted attention to Individual 
learning needs, or low 
expectations on the part of 
teachers that all students in 
the room Will master the 
content of lessons. 
Classroom activities 
frequently have the 
appearance of 'busy work'. 
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Pr"ncipal ership 
The principal and school leaders hip team have established and are driving a strong, positive learning 
culture, grounded in evidence from resear·ch and practice. Explicit and clear school-wide expectations 
have been established with families, teachers, and students. Strong procedures are in place to encourage 
a school-wide, shared responsibility for student management, and to encourage the development of a 
culture that promotes leaming. 

Outai:anding. _ High 

ThP pnncipal and scnool 
let1<1ersh1p team are dnvmg ari 
expllct~ detailed anc! postl!ll'e 
approach to managing studant 
behaviour 1n consultat1on With 
the school community This 
agenda IS couched in tenns of 
nigh standards and clear 
f:l.(pectabons of student 
behaviour and outcomes This 
agenda IS widely 
communicated, undenitood and 
ngorously actioned There lS a 
s1rong ana optim1s11c 
commitment by all staff to U1e 
&dioof.1Mde appro<\cti to 
managm!J student behavrour 
and the develooment of a 
culture that enhances learning. 

School leaders have devetOj>ed 
a pos1t1ve scilool-Mde 
approach to managing student 
behtiv1our Uiat 1s grounded 1n 
research and 1s evidence­
based Ttus approach 1s built 
arourd h19h eiepectations. core 
values and a comrmtment to 
excellence and Is 
systematically ;mplemented 
across al! areas of the school . 

SdloQf leaden> place a higt\ 
pnontY on the orrgotng 
protese1orial leaming of' all staff 
and on 1he development of a 
school-wide, self-reflecuve 
cuJture focused on sb.Jdent 
engagement. 

Te~e1s~ke responsibllityfor 
the changes 1n lhetr practloes 
re.qull'8d lo alfgn with .school­
wide expectaoons ot student 
beha111QCJr management. 

The sc'1ool has developed an 
agenda for managing student 
behaviour and school leaders 
can describe the behaviours 
cney wish to see o~:urnng 
across the school. :School 
leaders communlca'te ltlese 
exPectations m stafl' meetings, 
sctiool newsle~rs. on thi;t 
school website and to the 
school community. 

There are some whcJla-.school 
systematic processeis and 
procedures in place for the 
rnanagernen of student 
behaviour that ensures a strong 
focus on quality learning. 
School staff members feel well 
supported through the effective 
Implementation of the School 
Behaviour Plan. 

School leaders are c:ommitted 
to finding ways of managing 
student behaviour, e1nd this is 
reflected in an eagemess to 
learn from research evidence. 
international experience and 
from other schools. The whole 
school approach is c:onsistently 
implemented. 

The school has a dOcumented 
professional 1earnin~1 plan that 
includes arrangements for 
teactiers to develop their 
Knowtedge and skills; In 
ensuring student e~1agement 
and managing student 
behaviour 

Most teachers lake 
responsibility for changes 1n 
their practices required to align 
With the school-wide 
expectations of studi~t 
behaviour man ement. 

Trte principal and other school 
leaders articulate a shared 
commitment to the 
management of student 
behaviour but limited attention 
is given to specifying detaif or 
to deVeloplng a sdlool·wide 
approach. Plans do not appear 
to have been clearly 
communicated, widely 
Implemented or to have 
Impacted significantly on the 
teachers' day-to-day work. 

The school leadership team Is 
fmplernetttfng the ~dlool 
Behaviour Plan by ensuring 
that disruptive behaviour ls 
dealt with promptly. 

There is a wtiole school 
approach to behaviour 
management, however, this Is 
1'1ot based on research and is 
yet to be lmplementeO 
consistently across the whole 
school. 

The principal and other school 
leaders are supportive of, but 
not generally involved In the 
day-to-day practice and 
learning of teachers in relaliOl"I 
to managing student behaviour. 

Although there is an expressed 
commitment to the school-wide 
approacti to managing 
behaviour this is not reflected In 
high levels c:L enthusiasm for 
personal change on the part of 
staff. 

There Is no obvious plan for the 
management of behaviour. 
Sctiool leaders are more 
focussed on the day-to-day 
ope.rational matters of dealing 
With problem student 
behaviour. 

School leaders lack 
consistency in lhe 
implementatlon or the School 
Behaviour Plan and there are 
very few sehool-Wide policies, 
procedures 0< programs. 
School staff members do not 
feel supported in the 
management of issues 
associated wl1h student 
behaviour. 

There is little or no evidence 
!hat a research based whole 
school approach exists to the 
management of student 
behaviour. Slgni1icar.t 
inconsiste11cies exist In the 
implementatlon of the whole 
school approach to student 
behaviour. 

There Is little sense of a whole­
school ¢00rdfnated approach to 
professional !earning in relation 
to managing student behaviour. 

Queens'8nd 
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Parent an< Community En "agement 

Thi! school actively seeks ways to enhance student learning, wellbeing and discipline by partnilring with 
parents and families, other education and training institutions, and where appropriate local businesses and 
community organisations. Parents and families are recognised as integral members of the school 
community and partners in their children's education. Partnerships are strategically established to address 
identified student needs and by provldlnsif access to e::periences, support and intellectual and/or physical 
resar.trces available within and beyond thie 5chool. Procedures are In place to ensure affective 
communications and to monitor and evaluate! the intended impacts of the school's partnerships. 

The school acttvely engages 
the full range of parent 
represElflt;:itiveii In oeveloping 
the school's approach to 
behaviour managel'T'ent. 

~c:trents and OO!l'\IThi~ 
demonstrate strong support of 
the school's behavtour 
e1Cpectaboris They know ~d 
strongly support the school 
processes for rawwtAng 
positive behavt0ur, report111g 
behaviour 1ncidel!l!;. .and 
applying disc1p!inarv support 
and cons~quences. 

A strong culture of respect and 
canng refattonshtP6 exist 1n the 
broader sctiool community 
Th1'5 is reflected rn the shared 
values and commitment to t'1e 
lmplememation of the 
behaviour process~ 

School leaders p(ace a high 
priority or. devek>ping the skilfs 
of parents by delivering high 
quality evidence-based training 
ar.d information on effective 
behaviour strategies. 

I The schoa rtiQUlarly proVldes 
opportunities for P<-rentb 1o 
engage 1n developiing the 
school's approach to behaviour 
11lanagerr1ent 

Parents and community 
demonstrate suppc>rt of the 
schoors behaviour 
expectations. They know and 
support the school processes 
for rewarding posit! e 
behaviour, reporting behaviour 
inciden~ ;ind applying 
discipllnary consequences. 

Respectful and caring 
relationships are rE!tlected In 
tt1e ways In which ;;tatr, 
students, and pare1nts interact 
In the lmplementatlon of 
behaviour proces.s1:is. 

Schnol leadera regularly 
proVKie oµportunltl1es for 
paroots to part101ps:te in training 
i!ndlor infurrnabon ion 
behavioural supportlposttNe 
parenting strateg1eis. 

The school has established 
ongoing partnerships with 

The school leade~hip team families, local businesses, 
'l'take& deliberate and strategic government agencies and/or 
use of paMetShlps with cornmunl~ organisations with 
fClfTlil1es, local buslnem,es, the express pulJJ(>se of 
tJovamrnent agencies and improving student engagement. 

=~~e=~~~to ! 
ensure a.safe. supPOrtlve and L 
disap11ne<i 1eam1ng 
environment These are 
carefully dEl$1Qned .to enh::mce 
stuaem engagement ··--

The school engages soma 
pacent.s and community in 
developing !tie schoors 
approach to ber,aviour 
management. 

Parents and community are 
generally aware of the scnool's 
behaViour eXpacta!IOflS, school 
processes ror rewarding 
positive behaviour, reporting 
behaviour Incidents and 
applying dlscipllnary 
consequences. 

In the main, relationships 
between staff, studems and 
parents are caring and 
respectful in the Implementation 
of behaviour processes. 

SctlOOl leaders provide 
opportunities for parents to 
access information in response 
to behavioural incidents. 

The school has partnerships, 
with famJlies. local blJSinesses, 
government agencies and/or 
community organisations. 
These partnerships are 
generally established by 
individual members of staff and 
have llmlted whole-school 
support or engagement to 
improve student engagement. 

There ls tlttte or no evidence 
that parents and community 
have been engaged in 
d!!\'elop ng the schoofs 
approach to behaviour 
management. 

There is rrttle or no evidence 
that parents and community are 
aware of school behaviour 
expectations and processes . 
There is no obvious plan for 
engegi~ parents and 
<:Ot'l'lmunity in conversations 
about student behaviour. 

lnteracllons between parents. 
staff and sludenls are often r.ot 
prod11cttve and respectful in the 
imolemantatior: of behaviour 
processes. 

The sc;hool does not provide 
opportunities for parents to 
enhance their skills to support 
their child's behaviour. 

There is little or no evidence 
that the school has established 
partnerships to enhance 
student engagement. 

Q.ueensland 
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A high priority Js given to school wide analysis and discussion of systematically collected data on student 
behaviour. Data analyses consider the ovs;rall picture of school student behaviour as well as the behaviour 
of particular cohorts of students and individual students. Data is used to evaluate the success of policies, 
procedures and programs to plan and enaict a continuous improvement process. Data Is used to develop 
and adjust the overall •chool behaviour m;flnagement procedures and policies to ;;1ssist leaders In the 
creation of a safe, supportive and disciplin1ed leaming environment. 

OutstoJndlng ttlgh 

The pn'lcipal and other school 
leaders clEiarly artir.ulate Uleir 
belief thei rehabre data on 
studerrt behaviour and 
achievement are en.ic1aL to 
achieving a &afe, supportive 
and d1scipl111ed !earning 
environment a& refleoted by 
school data relevar,t to the 
specific school community 

Sct\OO! leaders IY$1emawally 
gather and interrogate 
attendani::a, achievement and 
0ehav1ou1 data. 1nC'Judlng 
PQs•b~ <1iid mappropr:iate 
behaviot,1r, tn develop 
behaviour plans which meet the 
drtTerontiated needs of cohooa 
and individual s~~eots 

A systematic process, led by a 
school leader, involving the 
regular analysis of student 
behaviour and achievement 
data at student and systems 
level, is used to evaluate the 
implementation and 
effectiveness of the school's 
behaviour plan and all 
interventions to inform dscision 
making. The data is used to 
stimulate discussion on the 
effectiveness of behaviour 
rr.anaaement stra!Aaies. 

There is evidence triat the 
principal and other ~1chool 
leaders view refiablE! and timely 
student behaviour data as 
essential to ltle devE~lopment of 
a school-wide behaviour plan. 

The school has dev43faped a 
documented school data plan 
whJch Includes d;:ita about 
pos itive and inappropnate 
student behaviour, f\BgUlaJiy 
entered in OoeSctiool, using 
agreed procedures and 
protocols . 

Tile sci'OO! can 11fvstrate 
tt1rough case studle::. and 
meeting, mmules how behaviour 
data has been used to evaluate 
the effech;,eness of 11he 
sC'hool's behaVlotJf pfan and 
take appropnate adlon. 

There are examples r:L how the 
data has b.een used to n1fo11n 
decision making about 
individual, group and school­
'Mde responses to managing 
studel'lt behaviouf and 
interventions 

There Is evidence that school 
leaders pay attention to 
behaviour data. 

Sometstaff members gather 
and use data to develop their 
behaviour management 
stra1eg1es oot there are no 
whole of sehool processes for 
using data to achieve improved 
student behaviour. 

An a<1 hoc approach exists to 
using data in reviewing ttte 
effectiveness or ttie school's 
behavioor plan and 
mtervel'lttons 

School behaviour data Is 
presented at meell ngs. tot the 
informatlon of staff and parents 
but not as a platform to reflect 
on the effectiveness of 
approaches to managing 
student behaviour. 

There is very little evidence of 
school leaders' practical use of 
student behaviour data. 

The school is unable to 
' demonstrate how data has 

been used to analyse and 
discuss student behaviour and 
strategies for improvement and 
interventions. 

There has been little use of 
data in discussing the 
effectiveness of t!ie school's 
behaviour plan. 
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